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Hugh English

ENGLISH 165W. Introduction to Poetry

Required Texts

1) The Norton Anthology of Poetry: Shorter Fifth Edition.  Ed. Margaret

Ferguson et al.  N.Y.: W.W. Norton, 2005. (ISBN 0393979210; paperback)

2) Oliver, Mary.  A Poetry Handbook.  N.Y.: Harcourt, 1994.

(ISBN 0156724006; paperback)

3) Rich, Adrienne.  Your Native Land, Your Life.  N.Y.:  W.W. Norton, 1993.

(ISBN 0393310825; paperback)

4) ENGL 165W E-Reserve: (i) go to the Queens College Library Home Page 

(http://qcpages.qc.edu/Library); (ii) click on E-reserve icon; (iii) go to English Department , and then to this particular course; (iv) use Password (TBA) when prompted and download the particular text; (v) please note: I expect you to download and to print e-reserve texts; so that we will all have print copies to work with (to refer to) in class discussions.
Learning Goals

In “The Figure A Poem Makes,” Robert Frost suggests that: 
It should be of the pleasure of a poem itself to tell how it can. The figure a poem makes. It begins in delight and ends in wisdom. The figure is the same as for love. No one can really hold that the ecstasy should be static and stand still in one place. It begins in delight, it inclines to the impulse, it assumes direction with the first line laid down, it runs a course of lucky events, and ends in a clarification of life-not necessarily a great clarification, such as sects and cults are founded on, but in a momentary stay against confusion.

Pleasure, delight, wisdom, “a clarification of life…a momentary stay against confusion,” —and notice also Frost’s emphasis on the poem as something active.  Consider the active verb—“the figure a poem makes” (italics added) and the representation of how a poem happens, of how poems are events in language—experienced and crafted by poets, and re-created by readers.  

This “Introduction to Poetry” offers opportunities for an encounter with poems, with poetry, with some ways of reading poems, and opportunities for thinking about poetic form and about how poetic voice is a collaboration between a poet’s making and a reader’s encounter with what Mary Oliver calls “the thoughtful machinery of the poem” (4).  As we proceed, we will all think about why we read poetry, and about poems, poetry, and poetics in relation to the rest of your education at a liberal arts college.  Your primary activities will be wide reading of poems in English and multiple occasions for writing as a way to think about particular poems, about language, voice, figure, the line, etc., and about how these elements make a poem, make an event we call a poem.

Our speaking and writing present openings for your practice with analytical language and concepts from poetics (e.g., speaker, line, stanza, figure, etc.).  As a writing-intensive course, 165W is designed to give you multiple occasions to practice writing in a few genres—reading journal, close-reading and interpretative essays, an annotated bibliography, and an open-genre exploration of your experience of poetry.  As part of our continual exploration of poetic form and poetic voice, the syllabus includes an extended unit on a couple of “given forms”—especially sonnets——and one complete book of poems by Adrienne Rich.  The latter is intended to give you an experience with poems different from what an anthology can give.
Your workload for 165W--both reading and writing--is steady.  Keep up.  We are building both individual and shared experiences of poetry.  Before class, you should read all assigned poems.  What do I mean by “read”?  Certainly, I mean more than looking at the words once.  Read each poem several times.  Get comfortable with the meanings of words, including multiple possible meanings.  Read the sentences, as well as the lines.  Pay attention to how the poem affects you.  Make observations and notes about aspects of the poem.  Practice using the language and concepts about poetry that we use in class.  Spend some time with the poem.  Speak it aloud.  Leave the poem and come back to it at another time.  When possible, re-read the poem on several occasions in advance of class.

I expect you to write regularly in your Reading Journal—both self-motivated exploratory writing and assigned, informal preparatory writing.  In your responses, you may write anything you choose, but also I encourage you to engage the language and concepts we explore in class conversations.  As I have said, I will sometimes assign a specific focus for your journal explorations, but always I encourage you to use your journal to explore, to discover, to invent.  (Your “Essay on Poetic Form/Voice/Experience” will ask you to draw on this exploratory writing.)  Please note: when I assign preparatory writing, I may call on you in class to read from your Journal.

I may copy your essays for class discussion.  We will always talk about both strengths and ideas for revision on our discussions of your writing.  As in a writing workshop, I will leave the authors’ names on such essays, making it possible for the writer to articulate her or his responses to what the rest of us say.

Syllabus

Unless otherwise indicated, all selections are from The Norton Anthology of Poetry: Shorter Fifth Edition.  Texts on e-reserve are noted on the syllabus.

8/30

Introduction: Why poetry?



Elizabeth Bishop, “View of the Capitol from the Library of 




Congress”

Voice-Form-Speaker

9/6 (W=M)
George Herbert, “The Collar” and “Love (III)”



Robert Browning, “My Last Duchess”



Robert Frost, “Mending Wall”



Stevie Smith, “Not Waving but Drowning”



Robert Frost, “The Figure A Poem Makes” (This short prose essay 




can be found at: http://www.mrbauld.com/frostfig.html)



Mary Oliver, A Poetry Handbook, pp. 1-18.

Voice-Form: The Line

9/11

George Herbert, “The Altar” and “Easter Wings”

Emily Dickinson, “269 (249),”  “320 (258),” “339 (241),” “591 


(465)”



Robert Frost, “After Apple-Picking”



William Carlos Williams, “Danse Russe,” “The Red Wheelbarrow,” 




and “This Is Just to Say”



Mary Oliver, A Poetry Handbook, pp. 35-75.

9/13

Langston Hughes, “The Negro Speaks of Rivers” and “Theme for 




English B”

Gwendolyn Brooks, “kitchenette building” and “We Real Cool”



Allen Ginsberg, “A Supermarket in California”



Eavan Boland, “That the Science of Cartography Is Limited”

Diction, Tone, Figure

9/18

Robert Frost, “The Most of It”



Marianne Moore, “The Fish,” and “Poetry”



Derek Walcott, “A Far Cry from Africa,” and “Midsummer”



Mary Oliver, A Poetry Handbook, pp. 76-108.
9/20

William Butler Yeats, “Sailing to Byzantium”



Li-Young Lee, “Persimmons”



Assign Essay 1/Close Reading (speaker/form).

Figure

9/25

William Shakespeare, “Sonnet 18”



John Donne, “The Canonization” and “The Flea”



Emily Dickinson, “764 (754),” “1096 (986),” and “1489 (1463)”

9/27

Anne Bradstreet, “The Author to her Book” and “A Letter to Her




Husband, Absent upon Public Employment”



Elizabeth Bishop, “The Fish” and “In the Waiting Room”



Audre Lorde, “Coal,” and “From the House of Yemanjà”

Sound

10/3 (T=M)
Robert Herrick, “To the Virgins, to Make Much of Time”



Andrew Marvell, “To His Coy Mistress”



Edgar Allan Poe, “The Raven”



Alfred, Lord Tennyson, “The Lady of Shallott”



Mary Oliver, A Poetry Handbook, pp. 19-34.
10/4

Wallace Stevens, “The Snow Man” and “Sunday Morning”



Elizabeth Bishop, “Filling Station”



Anthony Hecht, “The Ghost in the Martini”



Seamus Heaney, “Digging”

Form: The Line, Stanza

10/11

Eavan Boland, “Poetic Form: A Personal Encounter” (e-reserve)



Wilfred Owen, “Dulce Et Decorum Est”



Denise Levertov, “O Taste and See,” and “Tenebrae” 


Adrienne Rich, “Diving into the Wreck”



Assign Essay on Poetic Form/Voice/Experience.



Essay 1/Close Reading (speaker/form) due in class.
10/16

Walt Whitman, “Crossing Brooklyn Ferry”

10/18

John Keats, “To Autumn”



e.e. cummings, “somewhere I have never traveled,gladly beyond”



Michael Ondaatje, “Letters & Other Worlds”



Mona Van Duyn, “Letters from a Father”



Assign Essay 2/Close Reading (sonnet).



Hand in Reading Journals.
Sonnets

10/23

Thomas Wyatt, “The Long Love, That in My Thought Doth 




Harbor,” “Whoso List to Hunt,” and “The Galley”



Edmund Spenser, from Amoretti (Sonnets 15, 23, 67, 71 and 75)



Sir Philip Sidney, from Astrophil and Stella (Sonnets 1, 31, 49, 63 




and 71)


10/25

William Shakespeare, from Sonnets (Sonnets 1, 3, 12, 15, 18, 29, 73, 




97, 116, 129 and 130)



John Donne, from Holy Sonnets (Sonnets 1, 5, 7, 10 and 14)



George Herbert, “”Redemption,” “Sin (I),” and “Prayer (I)”

10/30

John Milton, “When I Consider How My Light Is Spent” and “On 




the Late Massacre in Piedmont”



William Blake, “To the Evening Star”

William Wordsworth, “Nuns Fret Not at Their Convent’s Narrow 


Room,” “The World Is Too Much with Us,” and “Mutability”



John Keats, “On First Looking into Chapman’s Homer,” “When I 




Have Fears,” and “On the Sonnet”

11/1

Elizabeth Barrett Browning, 43 from Sonnets from the Portuguese


Christina Rossetti, “Remember,” and “In an Artist’s Studio”



Gerard Manley Hopkins, “God’s Grandeur,” “The Windhover,” and 




“Felix Randal”



Assign Brief Annotated Bibliography (3 sources).

11/6

Robert Frost, “The Oven Bird,” “Acquainted with the Night,” 




“Design,” “The Silken Tent,” and “Never Again Would 

Birds’ Song Be the Same”



Edna St. Vincent Millay, “Euclid Alone Has Looked on Beauty 




Bare,” and “[I, Being Born a Woman and Distressed]”



Essay 2/Close Reading (sonnet) due in class.
11/8

William Butler Yeats, “Leda and the Swan”



e.e. cummings, “next to of course god america i”



Gwendolyn Brooks, “the rites for Cousin Vit”



Elizabeth Bishop, “From Trollope’s Journal” and “Sonnet”

(e-reserve)

Sestina and Villanelle

11/13

Sir Philip Sidney, “Ye Goatherd Gods”



Elizabeth Bishop, “Sestina”



John Ashbery, “The Painter”

11/15

Theodore Roethke, “The Waking”



Dylan Thomas, “Do Not Go Gentle into That Good Night”

11/20

Rita Dove, “Parsley”



Elizabeth Bishop, “One Art”



Brief Annotated Bibliography (3 sources) due in class.

A Book of Poems

11/27

Adrienne Rich, Your Native Land, Your Life


Assign Essay (on Adrienne Rich).

11/29

Rich

12/4

Rich

12/6

Rich



Essay on Poetic Form/Voice/Experience due.

12/11

Rich

12/13

Rich



Final Class

12/18

Essay (on Adrienne Rich) and Reading Journals due to my 



English Department mailbox (Klapper 6th floor).
Essay Assignments
Essay: Close Reading (speaker/voice/form)

Suggested Length: 3-4 pages

Write a short essay in which you discuss how poetic language, figures and form make our experiences of the speaker and/or poetic voice in one of the following poems: Wilfred Owen’s “Dulce Et Decorum Est,” Denise Levertov’s “O Taste and See,” Levertov’s “Tenebrae,” or Adrienne Rich’s “Diving into the Wreck.”

In your essay, focus on any aspects of poetic language, figures and form and articulate your own interpretive thesis.  Work closely with details from the poem and develop your discussion of details in terms of your interpretive thesis about the poem.  

A thesis is not only an introductory statement of your point; it is an understanding that you develop through your discussion and, hence, it needs to be found throughout your essay.  If your process as a writer resembles mine at all, your thesis will emerge as you draft.  Every part of your essay should be connected to your thesis: as you revise, ask yourself if you have articulated fully how each part of your discussion connects with (or builds) your thesis.  These connections need not merely reiterate your thesis exactly (that’s boring); a thesis accumulates like a snow ball, accruing detail, breadth, and dimension as you roll it along.

Remember that, when you quote from the poem, you need to explain how you want your reader to understand what you are quoting.  Never assume that your meaning (how you are reading) is self-evident.  Think carefully about the arrangement, or organization, of your essay (i.e. which details you focus on, in what combinations, and in what order you present the parts of your discussion).  Use your arrangement or organization to help your reader see what you are showing and explaining about the poem’s meanings, language, and design.

Some guidelines:

1) Do not research the poet or the particular poem for this writing assignment.  Such research, while certainly useful in itself, will not facilitate the learning goals for this assignment, in particular your practice in identifying local instances of language and form and in composing those observations into a larger interpretive thesis.

2)  Do not waste space with grandiose introductory remarks.  Rather, get to your specific point in your first sentence.  The rest of this very short essay should consist of close examination (close reading) of specific poetic diction, figures, and form in the poem.

3) Use a title that introduces your particular interpretive thesis.

4) Use MLA format: a “Works Cited” page (yes, even for one text), page numbers, no separate title page, and the correct format for in-text citations and for quoting verse (e.g., knowing when to indent verse quotations and knowing how to punctuate quotations of verse when not indenting).
Essay: Poetic Form/Voice/Experience
Such an essay would place the experience of reading in the forefront, relating it to the writer’s experience.  Such a criticism could be considered a kind of travel writing: no longer enslaved to explication but moving back and forth between textual considerations and familiar experience, it would feature the spectacle of the critic’s mind (and heart) struggling with texts and by means of them charting “the course of interpretive discovery,” and at the same time narrating a journey toward (some) understanding of a textual, personal, cultural, or political problem.  As in other forms of literature, character matters in criticism, where neither commentator nor the text commented on should be subordinated one to the other.  And so the critical character moves on stage (or returns to it): not just in the tone of the speaking voice, the quality or capaciousness of mind, the depth of engagement, the extent of human-heartedness—as important as they are—but also in what happens to the critic in the drama that constitutes imaginative critical reading and writing.

G. Douglas Atkins, Estranging the Familiar: Toward a Revitalized Critical Writing.  Athens, GA: The University of Georgia Press, 1992.  p.16.

(The internal quotation is from: Paul H. Fry, The Reach of Criticism: Method and Perception in Literary Theory.  New Haven: Yale University Press, 1983. p.200)

Write an essay in the sense that Atkins imagines in the above quotation: an essay that explores how engaged reading and writing invites, and even requires, our imaginative trying on of new ideas, new language, new understandings of world and self; an essay that risks not being certain in order to make discoveries, to find new thinking.  [Check the etymology of “essay” in a good dictionary—that is, one with multiple meanings and full etymological explanations.  Be sure to notice that “essay” can be a noun or a verb.  I am using italics and quotation marks, here, in order to represent these possibilities graphically.]

In your essay, consider your thoughtful and imaginative interaction with the poetry and poetics we are reading and discussing.  Chart some part of your own “course of interpretive discovery”: “the spectacle of the critic’s mind (and heart) struggling with texts and by means of them charting “the course of interpretive discovery,” and at the same time narrating a journey toward (some) understanding of a textual, personal, cultural, or political problem” (emphasis added).  Allow yourself, as Atkins suggests, to break free of the need to explicate.  Instead, for this essay, explore some aspect of what happens to you and your thinking “in the drama that constitutes imaginative critical reading and writing.”  Engage both whatever poems and prose (i.e., Boland, Frost, 
Oliver) we are reading in ENGL 165W that are meaningful in your “experience of reading.”  Use citations and quotations as openings to think with, to map your encounter with poetic form and with what we call poetic “voice.”

The crucial difference for this essay is that it can be less “thesis-driven” than most “schooled literacies,” than most genres that you are asked to write in college.  What happens to your writing about reading poems when you are less concerned about an over-arching thesis—about making or proving a point—and more concerned with “charting ‘the course of interpretive discovery,’ and at the same time narrating a journey toward (some) understanding of a textual, personal, cultural, or political problem”?   Feel free to speculate, to raise more questions than you can answer, to range somewhat freely over the topic as defined by you and your writing.  In comparison to the other essays that I am assigning in ENGL 165W, I am asking for a more open-ended, and open-genre, writing of discovery—a trying, an essay.  Feel free, also, if you want, to experiment with form and genre.  Prose is fine, verse is fine, drama (e.g., short play, script) is fine, and using visual elements is also fine, but only accompanied by language.

Note:  I am asking you to interact explicitly with some of the poems (and, if you want, the prose) we are reading in ENGL 165W.  Your essay might engage several texts that we are reading, or it might engage very few.  In general, it’s probably a good idea to think about doing more with fewer sources in order to foreground your own thinking, your own imaginative and conceptual engagement with poetry and poetics, rather than to aim at “getting it all in.”  I hope, also, that your Reading Journals already contain openings and possibilities for your thinking and writing.  I am assigning this essay more than seven weeks in advance of its due date, so that you can use your journals, your reading, and our discussions as opportunities to accumulate over time what you are most interested in writing as an essay.

Guidelines:
1) For this thinking and writing, do not do research beyond the reading assigned in ENGL 165W.  Such research, while certainly useful in itself, will not facilitate the learning goals for this assignment; in fact, I suspect that secondary sources may take you away from, rather than toward, an exploration of your encounter with poems, poetics, form, voice.  You will be doing a small amount of library research for your Annotated Bibliography.

2) Use a title that introduces your essay, not my assignment.  (Note:  no separate title page.  See MLA format.)

3) Don’t waste space with grandiose introductory remarks—get right into your own essay.

4) Do use page numbers, a “Works Cited” page, and the MLA format for quotations.

Essay: Close Reading (sonnet)

Write a short essay in which you discuss one of the following poems: Robert Frost’s “The Oven Bird,” “Acquainted with the Night,” “Design,” “The Silken Tent,” or “Never Again Would Birds’ Song Be the Same”; or Edna St. Vincent Millay, “Euclid Alone Has Looked on Beauty Bare,” or “[I, Being Born a Woman and Distressed].”

As you did in your first essay, consider how elements of poetic craft such as diction, figures, sound, the line and any other aspects of tone and form make our experiences of the speaker, poetic voice and/or poetic event.  In addition, with these twentieth-century sonnets, consider how the poet engages the sonnet as a “given form,” as a form taken up by generations of poets before Frost (1874-1963) and Millay (1892-1950).  By the time both poets are writing in the early twentieth-century, the sonnet, as a form, has been “given” through generations of use, yet it has as often been extended, revised, renewed in terms of speaker, topic and form.

Think about how these sonnets interact with the sonnet tradition which we are reading and thinking about in ENGL 165W.  How does this poem work as a sonnet?  Where and how does the poet continue the sonnet tradition?  Where and how does s/he revise the sonnet tradition?  How does the choice and use of the sonnet as a form work with other aspects of poetic craft that you notice?  How does the choice of sonnet, together with other elements of poetic craft, make our experiences of the speaker, the voice, the poem?

Some Suggestions

As with your first essay, this essay should offer an interpretive thesis in response to the topic, articulated above.  Remember: A thesis is an understanding that you develop through your discussion and, hence, it needs to be found throughout your essay.  If your process as a writer resembles mine at all, your thesis will emerge as you draft.  Every part of your essay should be connected to your thesis: as you revise, ask yourself if you have articulated fully how each part of your discussion connects with (or builds) your thesis.  These connections need not merely reiterate your thesis exactly (that’s boring); a thesis accumulates like a snow ball, accruing detail, breadth, and dimension as you roll it along.

Remember that, when you quote from the poem, you need to explain how you want your reader to understand what you are quoting.  Never assume that your meaning (how you are reading) is self-evident.  Think carefully about the arrangement, or organization, of your essay (i.e. which details you focus on, in what combinations, and in what order you present the parts of your discussion).  Use your arrangement or organization to help your reader see what you are showing and explaining about the poem’s meanings, language, and design.

Some Guidelines

Do not research the poet or the particular poem for this writing assignment.  Such research, while certainly useful in itself, will not facilitate the learning goals for this assignment, in particular your practice in identifying local instances of language and form and in composing those observations into a larger interpretive thesis.


Do not waste space with grandiose introductory remarks.  Rather, get to your specific point in your first sentence.  The rest of this very short essay should consist of close examination (close reading) of specific poetic diction, figures, and form in the sonnet.

Use a title that introduces your particular interpretive thesis.

Use MLA format: a “Works Cited” page (yes, even for one text), page numbers, no separate title page, and the correct format for in-text citations and for quoting verse (e.g., knowing when to indent verse quotations and knowing how to punctuate quotations of verse when not indenting).
Annotated Bibliography w/brief essay 

In “Introduction to Poetry,” we have been reading poems, and exploring both how poets craft poetic voices and how our experiences of poetic forms become experiences of poetic voices.  We have been trying to investigate deeply the relations between poetic choices of language and form, and the experiences we have as readers of a poem’s speaker and of a poet’s voice.  In this small research project, you will be investigating what some other writers have to say about the poetry of Adrienne Rich.

The first step in this small research project is to look ahead and read at least some of Your Native Land, Your Life, the book by Rich that we will begin to discuss together starting on M, 12/4.  What area of Rich’s poetry do you want to investigate more deeply?  What area interests you enough to want to find out what others have to say?  As you read research sources, your focus may change, but I want you to give some consideration to your specific topic of inquiry in advance of doing research.
For your Annotated Bibliography, you will need only 3 good sources, sources that are substantive enough for you to get into a conversation with them about interpretation of Rich’s poetry.  Most likely, you will need to look at more than 3 to find 3 substantive sources that help you to think about your topic.  Your sources should mostly be academic/scholarly articles or book chapters.  What constitutes a scholarly article or book?  The simple answer: attention to sources, to what others have to say on the topic—such attention is usually evident in notes, in a Works Cited list or Bibliography, and in the discussion.  You may include at most one Web Site, but only if you can identify an author or authors for the ideas and language of the Web Site.  (Note:  scholarly articles that are available in electronic form are not Web Sites.)

Drafting your Annotated Bibliography

1. If you are unfamiliar with annotated bibliographies, look at a couple of examples in the library.  (See Ref Z8000.)  After looking at some examples, however, remember that you still need to follow the particular guidelines for annotations, given in this assignment.

2. In an introductory paragraph or paragraphs, articulate the topic of your research.  Define your particular topic as precisely as possible.  You might also articulate several sentences with which you began your research.

3. Then, use MLA guidelines to list your sources.

4. After each citation, write a brief annotation (a short paragraph of 5-10 sentences, probably from ½ to 1 page).  In each annotation, discuss the source.  Describe what it offers your thinking, how it seems to fit in relation to your other sources, and what ways of thinking seem to shape its approach to your topic.  When possible, try to identify how an interpretive approach, a methodology, or a set of theoretical assumptions shape what the source has to say about your topic.  NOTE:  For this bibliography, your annotations should extend beyond mere summary.  You need to interpret your source and discuss how it discusses your topic and what it offers to your thinking about your topic.

Drafting your Brief Essay

After you have drafted your annotations, write a brief essay (of approximately 3-4 pages) in which you describe what you have learned by undertaking this small research project.  Here are some questions to consider as you draft this brief essay:  How have others thought about the question/topic that you are investigating?  Can you characterize your sources in relation to one another?  What ways of thinking (methodologies and theories) seem to define, to drive, to develop, or to limit the thinking about your area of inquiry? (This is obviously a very small amount of research, but you may speculate based on what you are seeing in these 4 sources.)  Are there ways that your research might inform your thinking even when it does not directly address your specific focus?  Can you suggest future topics for research?

Important:  Your essay should not merely summarize your research; nor need you come to any definitive conclusions or answers.  You might think of your essay as an opportunity to describe how your thinking develops in relation to your research, or as an opportunity to take stock of what you have learned through this small research project.  Remember that an opportunity to think about your topic may arise as much from reading against the grain of your sources as from reading with the grain of them, and as much from when your sources do not explicitly discuss your topic as from when they do.

Remember: Carefully edit and proof-read your final annotated bibliography and brief essay, including all of your citations.  It is very easy for any of us to make errors in transcribing words.

Essay on Adrienne Rich

In your essay on Adrienne Rich, as with your first two close-reading essays, you should develop an interpretive thesis of your own, based on close attention to details of poetic language, figures and form that you observe and that you make meaningful as part of your interpretation.  Develop your discussion of details in terms of your interpretive thesis about the poem (or poems).  As you draft and as you revise, continue to ask yourself what your thesis is and how it is changing.  Think about how your thesis is becoming more precise as you continue to re-read the poem (or poems) and more specifically articulated as you continue to draft and to revise.  (See further suggestions about development of your thesis below.)

You have some choices for your focus for this essay:

1) An interpretive essay about 1 poem from Part II of Your Native Land, Your Life.

A discussion of a pattern or motif in 2 poems from Part II of Your Native Land, Your Life.  (mo·tif [m[image: image1.png]


-t[image: image2.png]


f[image: image3.png]


] , noun

1. a. A recurrent thematic element in an artistic or literary work.  b. A dominant theme or central idea. ; 2. Music. A short rhythmic or melodic passage that is repeated or evoked in various parts of a composition. ; 3. A repeated figure or design in architecture or decoration. "motif." The American Heritage® Dictionary of the English Language, Fourth Edition. Houghton Mifflin Company, 2004. 01 Oct. 2006. <Dictionary.com http://dictionary.reference.com/browse/motif>)
2) An interpretive essay about 2 poems in either of the sequences, Part I “Sources,” or Part III “Contradictions: Tracking Poems.”  

3) A discussion of a pattern or motif in either Part I “Sources,” or Part III “Contradictions: Tracking Poems.” (Consider carefully all 3 meanings for “motif” in the footnote below.  If you choose this option, be careful to focus most of your discussion on two or three examples from the sequence, in order to work closely with details.)

You may choose either to use or not to use the sources you found for your Annotated Bibliography.  However, if you do use them in your essay, be sure that they are not used in a way that replaces your own careful reading and articulation of an interpretive thesis about some aspect of Rich’s poems.  In other words, feel free to use your sources, but do so sparingly.  You don’t want them to replace your own thinking and your own words.  Use your research from the Annotated Bibliography only to open up your own discussion of Rich’s poetry.  By “open up,” I mean that you might use what a source says to introduce a way of thinking about Rich that you then extend, develop and think with in relation to your own interpretive thesis, or you may use what a source says to think against, positioning your own interpretive work in relation to what your source says.  (Please note:  you do not need to use the research you wrote about in your Annotated Bibliography to write in response to this assignment.  Do so only if the sources help you develop your own interpretive thesis.)

Development of your thesis: A thesis is not only an introductory statement of your point; it is an understanding that you develop through your discussion and, hence, it needs to be found throughout your essay.  If your process as a writer resembles mine at all, your thesis will emerge as you draft.  Every part of your essay should be connected to your thesis: as you revise, ask yourself if you have articulated fully how each part of your discussion connects with (or builds) your thesis.  These connections need not merely reiterate your thesis exactly (that’s boring); a thesis accumulates like a snow ball, accruing detail, breadth, and dimension as you roll it along.  Make clear to your reader how each paragraph develops your thesis.  Use transitions to guide your reader’s thinking about your thesis and its development from paragraph to paragraph.

Remember that, when you quote from the poem, you need to explain how you want your reader to understand what you are quoting.  Never assume that your meaning (how you are reading) is self-evident.  Think carefully about the arrangement, or organization, of your essay (i.e. which details you focus on, in what combinations, and in what order you present the parts of your discussion).  Use your arrangement or organization to help your reader see what you are showing and explaining about the poem’s meanings, language, and design.


Do not waste space with grandiose introductory remarks.  Rather, get to your specific point in your first sentence.  The rest of this very short essay should consist of close examination (close reading) of specific poetic diction, figures, and form in the poems.


Use a title that introduces your particular interpretive thesis.

II.

Thomas Frosch

English 165W. Introduction to Poetry

Learning Goals of 165W

The course introduces students to a wide variety of literary themes and styles through the reading of a large number of short poems.  It gives students intensive experience in the careful reading of literature and the discussion of connections between small details and large themes through line-by-line reading of complete works, to teach them, that is, in the words of William Blake, "To see a world in a grain of sand."  It acquaints students with a genre of literature, the short poem, that is one of the most popular and long-standing forms in the history of literature and introduces them to elements of literature like figurative language, connotation, speaker, diction, allusion, structure, prosody and form. It, further, gives students an introduction to literary analysis in the manageable terms of a short poem, usually visible on one page in front of them.  The course gives them experience in the critical construction of literary meanings; in taking note of nuances and suggested meanings; in bringing together interpretations with the words of the text; in comparing and contrasting different texts; and in helping them articulate their own responses to texts.

It is also a primary goal of the course to contribute to the students’ general education by positioning literature and poetry in the liberal arts curriculum.  165W begins, as below, with a unit on why poems exist and what they do, and in examining a number of very different short poems—including Native American spells, poems of political protest, comical children’s poems that play with language, poems of praise or mourning, poems of introspection—that introductory unit shows how poems are both different from and complementary to other modes of expression that we study in the liberal arts and/or  commonly experience in our lives—journalistic, scientific, factual, ideological or political, philosophical.  The rest of the course continues this theme, as we ask of the poems we read what they do that is not likely to be done, or at least done as well or as fully, in other ways.  Little by little, through the units of the course, we build up a concept of the specific ways in which poetry contributes to our experience and knowledge.  We study first how it dramatizes human experience in a powerfully compressed, emotionally supercharged way; next how it reveals the depths of subjectivity; next how it uses the resources of words individually and in combinations to make language as appropriate, resonant, packed with meaning, and memorable as it can be; then how poetry uses imagery to convey its subject matter and to make us feel as if we are experiencing that subject matter, not just hearing about it; then how poetry explores the resources of figurative thinking to give us a sense of subjects beyond the possibilities of the literal; and finally how poetic artistry creates forms of beauty that give us pleasure and display stunning intricacies of human craftsmanship At the end of the course students understand a poem as a way of knowing: it expresses a specific vision of the world and human experience that appeals to the mind (through analyzable and debatable meaning), the emotions (through expressions of affect with which we can, or come to be able to, identify), the senses (through imagery), the body (through patterns of sound and rhythm) and to the sense of beauty.  The course helps students see that poems show us what we might encounter elsewhere in a new light: what, for instance, we might study in a history course (to use examples from our readings, the civil rights movement, the power of a Renaissance prince); what we might study in a science course (fog, the night sky, the body of a fish); what we might study in psychology, anthropology, philosophy (working out values and choices, going through personal or communal crises, encountering the ways other people behave, negotiating conflicts of nature and culture); also, what we experience or might experience in our own lives (adolescence, loss, pregnancy); what we might see out a car window (a wheelbarrow in a farmyard);  what we might read about in a tabloid (man murdered by wife and son); what we might feel (loneliness, hatred, fear of getting old, love requited and unrequited).  Finally and most generally, the course seeks to show that poetry contributes to the liberal arts by making us more sentient to language, to the things and events of the world, to the experience and perspective of others, and to our own experience, both inner and outer.  

Organization of the course

Not all poems are read each semester.

1. Why People Write and Read Poetry        

"Western Wind," "Thirty Days Hath September," "Upon Prue, His Maid" (Herrick), "The Golf Links" (Sarah Cleghorn), "Navaho Hunting Song," "Hopi Spell to Destroy Life," "We Shall Overcome" (Zilphia Horton), "You Know It’s Really Cold" (Shirley Williams), "Fog," "This is my Letter to the World" (Dickinson), "When I Heard the Learned Astronomer" (Whitman), haiku-"Leaving the House of a Friend" (Basho)

2. Traditional and Literary Ballads              

"Jesse James" (3 versions), "Plane Wreck at Los Gatos" (Woody Guthrie), "The Wife of Usher’s Well," "Edward," "The Three Ravens," "The Twa Corbies," "Ballad of Birmingham" (Randall), "Is My Team Ploughing?" (Housman) 

3. Allusion

"I Dreamed I Moved among the Elysian Fields” (Millay), "Sweet Sixteen" (Vera Weislitz)

4.Dramatic Monologues        

"Ulysses" (Tennyson), "My Last Duchess" (Browning), "Hanging Fire" (Lorde) 

5. Diction and Language     

"Richard Cory"(Robinson), "Cargoes" (Masefield), "Lessons of the War" (Henry Reed), "Design" (Frost), "A Noiseless Patient Spider" (Whitman), "Poem" (W. C. Williams), "Inversnaid" (Hopkins) "Song" (Suckling), "Pied Beauty" (Hopkins),  "The English Are So Nice" (Lawrence), stanza from The Faerie Queene (Spenser), "Upon Julia’s Clothes" (Herrick)

6. Imagery                           

"Meeting at Night" (Browning), "Those Winter Sundays" (Hayden), "Dulce et Decorum Est," "The Fish" (Elizabeth Bishop), "Gloire de Dijon" and "Mystic” (Lawrence), "Bitter-Sweet” (Herbert) 

7. Figurative Language       

"Metaphors" (Plath), "A Valediction Forbidding Mourning" (Donne), "Under One Small Star" (Wislawa Szymborska), "Strange Fruit" (Meeropol-Billie Holliday), "The Sick Rose" (Blake), "Anecdote of the Jar" (Stevens), “Birch Canoe” (Carter Revard)

8. Prosody                         

Sonnets of  Spenser, Shakespeare, Donne, Milton, and Keats.  Use of previously read poems to illustrate forms.  If time permits, additional poems in various forms by Dylan Thomas, Sidney, Elizabeth Bishop.  

Text:  The Norton Anthology of Poetry (Shorter Fifth Edition)

Assignments

1. Three formal papers: one comparing and contrasting two versions of the same ballad with emphasis on the visions of each and how those visions relate to the student's own vision of the world; one on the speakers of three dramatic monologues; and one on the language of three poems.

2. A midterm and final, both essay exams.

3. An original poem in which the student imagines what the 14-year-old speaker of "Hanging Fire" is like 15 years later and writes a dramatic monologue from the character's viewpoint.

4. A one-page summary of The Odyssey using two print or internet research sources, as background to the study of Tennyson's "Ulysses."

5. An OED research assignment to look up an assigned word that appears in one of our readings.

6. Memorization of a poem, in the anthology, that we have not read in class and that is at least fifteen lines in length.

7.  Two group activities: students in small groups collaborate in writing a paraphrase of "The Fish" and then in answering the interpretative question "Why does the fisherman let the fish go?"; students in small "editorial boards" evaluate the original poems in 3 above and choose one for "publication," or reading to the class.

8. Students keep a Poetry Journal, as below.

A Poetry Journal

In a notebook, students write entries on topics assigned throughout the semester.  The purpose of the assignments is to engage the students closely with the course readings and to provide beginnings for specific currents of class discussion.  This is informal writing, and I tell the students that anything they write is correct, so long as they write on the assigned topic.  I am looking for quantity and effort, not the polished quality I will be expecting on the formal papers, and the notebook is graded according to that criterion.  I tell the students that I want raw responses and that they will be downgraded if their entries bear signs of being recopied after class discussion.  Some of the entries are done at home, some in class.  Some are done before the discussion of a poem, some during, and some after.  The following are typical entries:

1. Imagine the situation of the speaker of "Western Wind."

2. Compare "You know it’s really cold" by Shirley Williams, first to "Western Wind" and then to "We Shall Overcome."

3. What differences do you find in two versions of "Jesse James," and which version do you prefer and why?

4. What questions do you have about the characters, events, or particular lines or passages of "The Wife of Usher’s Well"?

5. Make believe you are a detective listening to a wiretap of the conversation of "Edward"; what conclusions about criminal activity would you come to?  From what evidence?

6.  Make believe you are a psychologist listening to the same conversation.  How would you understand the words and behavior of the mother?

7.  Of the English ballads we have read, which is "Is My Team Ploughing?" most like?

8.  Paraphrase "Is My Team Ploughing?"

9. What characteristics of "All in green went my love riding" remind you of the old ballads?  What characteristics seem very different?

10.  Discuss the speaker of "Ulysses" and his characteristics.

11.  Discuss the speaker of "My Last Duchess" and his characteristics.

12. Discuss the speaker of "Hanging Fire" and her characteristics.

The three entries above form the first draft of a paper comparing the three speakers.

13.  Paraphrase the line "I am a part of all that I have met" from "Ulysses."

14.  Do you like Ulysses as a person?  Does Tennyson?

15.  In a dramatic monologue of your own (poetry or prose), write a modern version of "Ulysses," with a parallel character of your invention, set in contemporary America.

16.  If you were the ambassador to the Duke in "My Last Duchess," what report would you bring back about him as a potential husband?  (After our discussion of the poem, I read excerpts from Richard Howard’s poem on this topic.)

17. What do you think of the "Hanging Fire" girl? 

18.. What is the subject of "Naming of Parts"?  Who is the speaker?

19. What are the theme and vision of "Richard Cory"?

20. What are the theme and vision of Masefield’s "Cargoes"?  Do you agree with that vision?

21. Compare the language of William Carlos Williams’s "Poem" and Hopkins’s "Inversnaid."  (Focus on common vs. ornate, exotic diction.)

22. Compare the language of Spenser’s passage describing the dragon in Book One and "Upon Julia’s Clothes."  (Focus on poetic sound: cacophony and euphony.)

23. Discuss significant features of language in Frost’s "Design" and Whitman’s "A Noiseless, Patient Spider."  (Focus on individual words given special weight by repetition or by unusual or ironic usage.)

24. What poem have you chosen to memorize and why?

25. Compare the visions of sexual relationship in "My Last Duchess" and “Meeting at Night."

26. Do you prefer Browning’s version of "Meeting at Night" or the instructor’s (which takes the imagery out of the poem)?

27. Compare "Dulce et Decorum Est" and "Lessons of the War."

28. List some examples of figurative language in colloquial usage.  Then find some in "Dulce et Decorum Est," Bishop’s "The Fish," and "Design."

29. What is the answer to Plath’s riddle in "Metaphors"?

30. Find examples of figurative language in "A Valediction: Forbidding Mourning."

31. What questions do you have about "Anecdote of the Jar"?

32. Which sequel of "Hanging Fire" do you like best and why?

33. Scan the first sentence of the blurb on the back of our textbook.  Then scan the first line of "That time of year thou mayst in me behold."  What difference do you find?

The Poetry Journal is handed in by this time; in-class exercises on prosody continue.
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