VI. Syllabus: 
Please attach a sample syllabus (or set of syllabi, for courses on variable topics or courses that will be taught in variable formats).
We offer two sample syllabi for consideration: one sample for English 152 and one for English 152w. Instructors use different textbooks, individual works, and organizing principles to survey these literary periods.  Where appropriate, we have annotated the syllabi to offer further justification for its eligibility as a Perspectives course. 

Sample Syllabi #1 for English 152

 SEQ CHAPTER \h \r 1English 152  

Section - AM3WA

Duncan Faherty

Office: Klapper 632

Office Hours: Monday 2-4:30 & Wednesday 9:30-10:30 by appointment

duncan.faherty@qc.cuny.edu
Office Phone: (718) 997 - 4668

Works of American Literature: Perspectives on American Literary Traditions  

This course is an introduction to the development of American literature from its beginnings to the twenty-first century through a study of selected poetry, drama, fiction, and non-fictional prose.This course is also a Perspectives on the Liberal Arts and Sciences course (Perspectives) designed to fulfill both the Reading Literature (Area Knowledge) and the US Experience (Context of Experience) requirements. The course meets these aims by offering a broad introduction designed to expose students to a range of American literary works beginning with discovery and colonization and extending to the contemporary moment. Since it is a course in careful reading and close attention to language, it contributes to your liberal arts education by demonstrating the importance of reading literature as a window into understanding cultural development. Active inquiry is central to this course, and you will be asked to apply your own skills of analysis to literary texts in class discussion and in the various forms of writing that you will undertake. The course actually concerns two types of knowledge: the knowledge gained by reading literature and the knowledge offered by deeper consideration of American literary and cultural development. In terms of reading literature, we will be explicitly concerned with the basic techniques of literary interpretation. You will be exposed to different methods of interpretation beyond the thematic and stylistic consideration of the text in itself, including comparison of different texts and, to a certain extent and biographical, historical, and cultural modes of criticism. You will also be introduced to the knowledge offered by American literature itself. While you may be unfamiliar with the rich narrative tradition associated with America’s literary history, this course aims to make complicated literary traditions accessible and interesting. One primary goal of the course is to practice attending closely to the cultural, imaginative, ideological and, hence, persuasive work that rhetorical and poetic claims on “America” enact.  Part of this conversation will include learning to think with some of the specialized terms and concepts of literary and cultural studies—terms and concepts that will be discussed as ways of framing and articulating your thinking about language and form. Moreover, because we will focus on the historical articulation of a national literature, culture, and ideology (albeit, always in relation to multiple and often competing literatures, cultures, and ideologies), we will continually consider how United States writers sometimes claim “America” as somehow uniquely their own.    
Through reading, talking about, and writing about a selection of literary texts we will consider how language makes imaginative claims on "America" from the earliest beginnings of colonial North America to the globalized present of the United States. As such, this course offers a window into the development of American literature and culture. We will grapple with questions such as: What is "American" about American Literature? What qualifies something as particularly "American" (and not, say, more inclusively - a global great work - or more restrictedly - great works of African-American, regional fiction, American women's literature, etc)?  Do canonized works of American literature construct a certain vision of the nation and its cultural histories?  Many "great works" students will consider effectively portray distinctively "American" elements while simultaneously critiquing visions of American society and identity.  Does this challenge or assist their status as canonized works of American literature?  What do these great works of American literature tell us about America? To consider these questions more fully, we will broadly survey a representative range of texts that have been used to define what it means to be “American” alongside a more diverse body of “great works of American Literature.”

Course Objectives: The purpose of this course is to explore the complexities of American literature and culture by emphasizing the relationship between writing, reading, and intellectual inquiry. The course actually concerns two types of knowledge: the knowledge gained by reading literature and the knowledge offered by deeper consideration of American literary and cultural development. In all of our discussions we will be explicitly concerned with the basic techniques of literary interpretation. We will consider a variety of methods of interpretation beyond the thematic and stylistic consideration of the text in itself, including comparison of different texts and, to a certain extent biographical, historical, and cultural modes of criticism. One primary goal of the course is to practice attending closely to the cultural, imaginative, ideological and, hence, persuasive work that rhetorical and poetic claims on "America" enact.  Part of this conversation will include learning to think with some of the specialized terms and concepts of literary and cultural studies – terms and concepts that will be discussed as ways of framing and articulating our thinking about language and form. Moreover, because we will focus on the historical articulation of a national literature, culture, and ideology (albeit, always in relation to multiple and often competing literatures, cultures, and ideologies), we will recursively consider how United States writers sometimes claim "America" as somehow uniquely their own. You should come away from this course with a heightened sense of the conventions of literary analysis and of the boundaries of disciplinary thinking. By the end of the course, students should have a deeper understanding of the structural and organizational logic behind written texts, as well as a stronger capacity to undertake the work of close reading. Students should be able to discuss point of view, composition, focus, mood, symbolism, context, scale, etc. in the texts we consider, as well as grasp the complex relationship between an author’s biography, cultural and historical situation, and the literary text under inspection. 

Course Requirements: Regular attendance and active participation are essential. Students are responsible for completing all assigned readings, and demonstrating their grasp of the readings through informed contributions to class discussion as well as in occasional in-class writing assignments. 

Journals: For the duration of the semester, students are required to produce a one page (typed) informal response to each grouping of assigned readings which will be due at the beginning of each class meeting (this will generate approximately 27 typed pages by then end of the semester). Approach the journals as an informal occasion to reflect critically about our readings and discussions. I will collect and respond to these journals after every session, but they will not simply be evaluated in terms of structure or mechanics. I may occasionally read aloud from these journal entries to stimulate class discussion as well as make copies of entries for use in class.  

Grade Distribution:

Participation (including group work):

 

5%

Journals: 







20%

Quizzes & In-Class Writing:





10%

Midterm Exam:






30%




Final Exam: 

     





35%

Required Texts: All available for purchase at QC bookstore - please buy these editions.

1) Benjamin Franklin, The Autobiography (Bedford) ISBN: 978-0312404154  

2) Leonora Sansay, Secret History: or, The Horrors of St. Domingo (Broadview) ISBN:  1551113463

3) Herman Melville, Benito Cereno (Dover Thrift Editions) ISBN: 978-0486264738 

4) Mark Twain,  Pudd’nhead Wilson (Penguin) ISBN: 0140430407

4) Zora Neale, Hurston, Their Eyes Were Watching God (Harper) ISBN: 0060931418

6) Tennessee Williams, A Streetcar Named Desire (New Directions) ISBN: 9780811216029 

7) Jon Clinch, Finn (Random House) ISBN: 978081297714

* All other texts will be posted on Blackboard as PDF files. All of the PDF readings must be printed out and brought to class on the day they are assigned.
Tentative Reading Plan: 

8/27
Introduction - Edgar Allan Poe “Morning on the Wissahiccon”  Xerox
9/1
No Class – College Closed
9/3
William C. Spengemann, “What is American Literature,” from A Mirror for Americanists: Reflections on the Idea of American Literature (Hanover: University of New England Press, 1989). PDF
9/8
John Winthrop - “A Model of Christian Charity” (1630) PDF
9/10
Anne Bradstreet - Selected Poems (circa 1660) PDF
9/15
Jonathan Edwards, “A Divine and Supernatural Light” (1734)  & “Sinners in the Hands of an Angry God” (1741) PDF
9/17     Phyllis Wheatley - selections from Poems on Various Subjects (1774) PDF
9/22 
Benjamin Franklin - The Autobiography (1791) 

9/24
Charles Brockden Brown “A Lesson In Concealment” (1800) PDF
9/29
No Class – College Closed


10/1
No Class – College Closed
10/6
Lenora Sansay – Secret History, or The Horrors of St. Domingo (1808) 

10/8
No Class – College Closed
10/13
No Class – College Closed
10/14
Washington Irving - “Rip Van Winkle” (1819) & “The Legend of Sleepy Hollow” (1819) PDF 



***QC Monday***
10/ 15
Edgar Allan Poe - “The Fall of the House of Usher” (1839), “Ligeia” (1840) & “The Imp of the Perverse,” (1840) PDF
10/20

Mid-Term Exam
10/22 
Ralph Waldo Emerson - “Self-Reliance” (1841) PDF
10/27
Henry David Thoreau - “Walking” (1854) PDF 
10/29
Herman Melville - Benito Cereno 
11/3 
Louisa May Alcott “Transcendental Wild Oats” (1873) PDF



11/5
Walt Whitman - selected poems PDF 

11/10
Emily Dickinson - selected poems PDF
11/12
Mark Twain - Pudd’nhead Wilson (1894) 1-122

11/17
Mark Twain - Pudd’nhead Wilson (1894) 123-226

11/19
Zora Neale Hurston - Their Eyes Were Watching God (1937) 1-99

11/24
Zora Neale Hurston - Their Eyes Were Watching God (1937) 100-193

11/26
Langston Hughes - selected poems PDF
12/1
Tennessee Williams - A Streetcar Named Desire Act 1

12/8
Tennessee Williams - A Streetcar Named Desire Acts 2 & 3

12/10
Jon Clinch - Finn (2007) 1-127

12/15
Jon Clinch - Finn (2007) 128-275

* * * * *

12/20
Final Exam location TBA 

************************************************************************************

Sample Syllabi #2 for English 152w

English 152W: 1M3WA

Works of American Literature: A Course for Non-majors

Perspectives on American Literary Traditions  
Fall 2009

Code: 0469






Hugh English

Where: KY 321





KP 320

When: M/W 1:40 p.m. -  2:55 p.m.



718 997-4697

Office Hours:
M 5-6 p.m.; W 4:30-5:30 p.m.

henglish@qc.cuny.edu
and by appointment. 

Required Texts

Apess, William.  “A Son of the Forest” and Other Writings by William Apess, a Pequot.  


Ed.  Barry O’Connell.  Amherst, MA: University of Massachusetts Press,  1997.


(ISBN:  1-55849-107-4; ISBN 13: 978-1-55849-107-6 978-1-55849-107-6).  

Cather, Willa.  The Professor’s House.  N.Y.: Random House (Vintage Classics), 1990.  


(ISBN: 0-679-73180-6; ISBN 13: 978-0-679-73180-1).

Johnson, James Weldon.  The Autobiography of an Ex-Colored Man.  Champaign, IL: 

Standard Publications, Inc., 2008.  (ISBN: 1-60597-824-8; ISBN 13: 978-1-60597-824-6).
Twain, Mark.  Pudd’nhead Wilson.  N.Y.: Bantam (Random House), 2005.  (ISBN: 0-


553-21158-7; 978-0-553-21158-0).

English 152W e-reserve:  (i) go to the Queens College Library Home Page

(http://qcpages.qc.edu/Library/); (ii) under Services, go to Borrowing, then Course 

Reserves;  (iii) go to English Department or Instructor name, and then to this particular 

course;  (iv) use Password (eng152) when prompted and download the particular text;  

(v) please note:  I expect you to download and to print the texts, so that we all have 

print copies to work with/to refer to in class discussions.

Course Description and Learning Goals

This course is an introduction to the development of American literature from its beginnings to the twenty-first century through a study of selected poetry, drama, fiction, and non-fictional prose. This course is also a Perspectives on the Liberal Arts and Sciences course (Perspectives) designed to fulfill both the Reading Literature (Area Knowledge) and the US Experience (Context of Experience) requirements. The course meets these aims by offering a broad introduction designed to expose students to a range of American literary works beginning with discovery and colonization and extending to the contemporary moment. Since it is a course in careful reading and close attention to language, it contributes to your liberal arts education by demonstrating the importance of reading literature as a window into understanding cultural development. Active inquiry is central to this course, and you will be asked to apply your own skills of analysis to literary texts in class discussion and in the various forms of writing that you will undertake. The course actually concerns two types of knowledge: the knowledge gained by reading literature and the knowledge offered by deeper consideration of American literary and cultural development. In terms of reading literature, we will be explicitly concerned with the basic techniques of literary interpretation. You will be exposed to different methods of interpretation beyond the thematic and stylistic consideration of the text in itself, including comparison of different texts and, to a certain extent and biographical, historical, and cultural modes of criticism. You will also be introduced to the knowledge offered by American literature itself. While you may be unfamiliar with the rich narrative tradition associated with America’s literary history, this course aims to make complicated literary traditions accessible and interesting. One primary goal of the course is to practice attending closely to the cultural, imaginative, ideological and, hence, persuasive work that rhetorical and poetic claims on “America” enact.  Part of this conversation will include learning to think with some of the specialized terms and concepts of literary and cultural studies—terms and concepts that will be discussed as ways of framing and articulating your thinking about language and form. Moreover, because we will focus on the historical articulation of a national literature, culture, and ideology (albeit, always in relation to multiple and often competing literatures, cultures, and ideologies), we will continually consider how United States writers sometimes claim “America” as somehow uniquely their own.    
Learning Goals

· Knowledge of rhetorical conventions (e.g., voice, tone, structure) for writing about literature in a few genres.

· Uses of reading and both informal and formal writing as opportunities to discover one’s own ideas in conversation with the ideas of others.

· Familiarity with some conventional disciplinary language and its use to think about how texts work.

· Capacity to read interpretatively in order to attend to imaginative claims on “America” in several literary genres from different periods of American literature.

English 152W offers opportunities to engage the practices, habits, and conventions of college literacies, especially as they often occur in the Humanities.  It is a course that emphasizes reading, thinking, speaking, and writing and the interactions among them.  We will practice both how to understand and how to think critically about the ideas and language of others through our reading and through class discussions and how to articulate our own meaningful responses to the ideas and language of others through our writing.  I also hope that we can experience together some of the pleasures of thinking, talking, reading and writing.

Through reading, talking about, and writing about a selection of non-fiction prose, fiction, and poetry, we will consider how language makes imaginative claims on “America” from the earliest beginnings of the European colonies that would eventually become the United States of America through to our contemporary historical period.  Our reading could not possibly “cover” the vast imaginative terrain of these rhetorical and poetic claims, of these representations of “America,” of these invocations of a place-- both actual and mythic--called “America.”  For our purposes, I am using the words and concepts, “rhetorical” and “rhetoric,” in their largest and most fundamental senses.  As The American Heritage Dictionary defines it, “rhetoric” refers to “the art or study of using language effectively and persuasively” and “verbal communication, discourse.”  Of course, even (and perhaps especially) texts that are not explicit about their persuasive aims--for example, most fiction and lyric poetry--nonetheless also work to convince you to see the world in some ways and not others, to suggest some possibilities for human individual and collective experience, while disregarding other possibilities, and, in these ways could be said to be “persuasive.”

Our primary goal is to practice attending closely to the cultural, imaginative, ideological and, hence, persuasive work that rhetorical and poetic claims on “America” enact.  We will pay attention to the sort of voice that a text constructs for us, to what that voice has to say, to what it does not have to say, and always also to how the text works, to how it does its cultural work.  Part of this conversation will include learning to think with some of the specialized terms and concepts of literary and cultural studies—terms and concepts that will be discussed as ways of framing and articulating our thinking about language and form.  
As we develop this conversation together, I will expect you to develop some familiarity with some disciplinary and conventional language to talk about writing and the meaning(s) it makes through our reading practices, or, put differently, the meaning(s) we make through our reading practices.  Your Reader Response Journals, where I expect you to write informally about the assigned reading in advance of every class discussion, will be an important location for your use of language and ways of thinking about writing (e.g., genre; point of view; narration; poetic speaker; figures of speech such as metaphor, personification, apostrophe; organization; when and how form makes meaning; etc.).  I encourage you also to practice developing your own articulations of how texts work, of the work that texts do, of how we, as readers, understand texts and their multiple, but limited, possibilities of meaning.  I will frequently give you specific writing prompts/assignments for your Reader Response Journals, that is, specific writing assignments that I expect you to do in addition to your own informal, self-directed responses to our reading.  In addition to your participation and your Reading Journals, evaluation in this writing-intensive (W) course will be based on two interpretive essays, an annotated bibliography with an essay, and an essay in which you explore some aspect of the course topic.

Requirements and Evaluation

Attendance and Participation:
20%

Reading Journal:


10%

Interpretative Essay #1:

10%

Interpretative Essay #2:

20%

Annotated Bibliography w/Essay:
20%

Exploratory Essay:


20%
Policies

I expect from each of you both attendance and significant participation in class discussion.  Significant participation, in both class discussions and smaller group discussions, means listening to one another, as well as talking.  I’d like to encourage you to know one another’s names, so you can refer specifically to earlier speakers and their comments in our discussions.  My aim: class discussions in which we engage one another’s thinking and speaking, and in which we are all capable of addressing one another with respect, including the intellectual respect in which we take one another seriously enough to disagree sometimes.

In order to accomplish the learning goals for this class, you must attend.  If you miss class for some unavoidable reason, it is your responsibility to find out what work and assignments you missed.  May I suggest that each of you choose a couple of buddies with whom you may communicate between classes?  Do not depend only on being able to contact me in time to find out missed assignments.  I will read and respond to e-mails, but my response may sometimes take a few days.

I will use e-mail to communicate with you between classes—be sure to check your e-mail regularly.  

A note on workload:   Unlike courses with exams, your workload for ENGL 152W--both reading and writing--is steady.  Keep up.  We are building both individual and shared experiences of our topic.  

I may copy your essays for class discussion.  We will always talk about both strengths and ideas for revision in our discussions of your writing.  As in a writing workshop, I will leave the authors’ names on such essays, making it possible for the writer to articulate her or his responses to what the rest of us say.

Throughout the semester, I will ask you to do some informal writing in your Reading Journals in preparation for class discussion.  This writing should be kept in a notebook that you bring to class; I will not collect this preparatory writing, but I may call on members of the class to read what they have prepared in advance.  Avoid embarrassment for yourself and the rest of us by making sure that you spend at least some time writing when I specifically assign it.

Your essays must be formatted according to the guidelines in the MLA Handbook.  Note, for example: no title pages; double-space; learn the conventions for quoting verse. 

I do not accept electronic submissions of your writing.  Do not send me your essays or other assignments as e-mail or attached to e-mail.  It’s your job to print it, not mine.

Late essays or assignments will only be accepted when you make an arrangement with me in advance of the deadline.  One-half letter grade will be deducted for late essays.  If you arrange an extension with me in advance of the deadline, this policy may not be applied.

Syllabus

Note:  Although our class meets regularly on Mondays and Wednesdays, QC schedule shifts that make one day into another day result in our meeting on one Tuesday (9/29).  This is a required class meeting for us, so please do everything you can to rearrange whatever you need in the rest of your lives to be able to attend class.

M, 8/31
Introduction: Syllabus, Course Goals, Topic

John Winthrop, from “A Modell of Christian Charity,” 1630

Martin Luther King, “I Have a Dream,” 1963

W, 9/2
John Smith, from A Description of New England, 1616 (e-reserve)

John Winthrop, from “A Modell of Christian Charity,” 1630 (e-reserve)

Assign Interpretive Essay #1.

---

M, 9/7

Labor Day (College Closed)

W, 9/9

J. Hector St. John de Crèvecoeur, from Letters from an American Farmer, 1782

(e-reserve)

---

M, 9/14
Thomas Jefferson, A Declaration by the Representatives of the United States of
America, 1776 (e-reserve)

Thomas Jefferson, selections from Notes on the State of Virginia, 1787

“Query IV. Mountains,” “Query XVII. Religion,” “Query XVIII. Manners,” “Query XIX. Manufactures” (e-reserve)

W, 9/16
Logan, “Speech at the End of Lord Dunmore’s War,” 1774 (e-reserve)

Thomas Jefferson, selections from Notes on the State of Virginia, 1787


“Query VI. Productions Mineral, Vegetable and Animal” (e-reserve)

---

M, 9/21
William Apess, A Son of the Forest, 1829


Interpretive Essay #1 due.
W, 9/23
William Apess, A Son of the Forest, 1829


Assign Annotated Bibliography w/Essay.

---

M, 9/28
Yom Kippur (College Closed)

T, 9/29

Monday Schedule at QC

Nathaniel Hawthorne, “My Kinsman, Major Molineux,” 1832 (e-reserve)

W, 9/30
Hawthorne, “The May-pole of Merrymount,” 1836 (e-reserve)

Thomas Morton, from New English Canaan, 1634 (e-reserve)

William Bradford, “another version of the maypole episode” (e-reserve)

---

M, 10/5
Hawthorne, “Young Goodman Brown,” 1835 (e-reserve)

W, 10/7
Hawthorne, “Young Goodman Brown,” 1835 (e-reserve)

---

M, 10/12
Columbus Day (College Closed)

W, 10/14
Monday Schedule at QC


Ralph Waldo Emerson, “The American Scholar,” 1837


Assign Interpretive Essay #2.


---

M, 10/19
Walt Whitman, from Leaves of Grass, 1855 (2 e-reserve texts)


Reading Journal due.
W, 10/21
Whitman


Annotated Bibliography w/Essay due.
---

M, 10/26
Mark Twain, Pudd’nhead Wilson (1894)

W, 10/28
Twain

---

 M, 11/2
James Weldon Johnson, The Autobiography of an Ex-Colored Man (1912)

W, 11/4
Johnson

---

M, 11/9
Willa Cather, The Professor’s House (1925)


Interpretive Essay #2 due.

W, 11/11
Cather

---

M, 11/16
Cather


Seattle, “Our People Are Ebbing Away Like A Rapidly Receding Tide,” 1855

(e-reserve)

Laurie Anderson, “Hiawatha,” 1989 (e-reserve)

W, 11/18
Cather

Leadbelly (Huddie Ledbetter), “When I Was A Cowboy,” (c1934) and “The

 Bourgeois Blues,” (c1938).

Woody Guthrie, “Do Re Mi,” (1937), and “This Land Is Your Land,” (1940).

Assign Exploratory Essay.

---

M, 11/23
Robert Frost, “The Wood-Pile” (1914), “Birches” (1916), “Once By the Pacific” 




(1928), “Immigrants” (1928), “America Is Hard To See” (1962), and “For 




John F. Kennedy His Inauguration” (1962) (pdf)

W, 11/25
Frost

---

M, 11/30
Allen Ginsberg (e-reserve)

W, 12/2
Ginsberg

---

M, 12/7
Adrienne Rich, “North American Time” (e-reserve)

W, 12/9
Rich, “From Piercéd Darkness”


Reading Journal due.

M, 12/14
Exploratory Essay due by 2 p.m. to my English Department mailbox or office.

Engllish 152W: 1M3WA

Works of American Literature: A Course for Nonmajors

Fall 2009

Interpretive Essay #1

Due: M, 9/21, in class
Suggested Length: 3-4 pages

In your first interpretive essay, work with one of the following texts to explore how the writer uses language to represent the relation between the land and place of “America” and the people inhabiting it—whether European, African, or Native American.  How is “America” imagined as a place?  How is the land described?  How are the people living on it described?  How does the writer imagine what Americans might be or become in relation to the place called “America”?  What understandings of “America” and its peoples does the text make possible or not possible?

Choose one of the following:  Winthrop, Smith, de Crèvecoeur, Jefferson or Apess.  In your essay, focus on any details of the language and articulate your own interpretative thesis.  Describe how the language works to make the meanings that you are discussing and how it works to persuade you toward some representations or understandings of what “America” means.

You will need to quote from the text and you will need to explain how you want your reader to understand what you are quoting.  Never assume that your meaning (how you are reading or understanding the language) is self-evident.   In general, for an essay this brief, it’s probably advisable to do more with fewer examples, to select examples that allow you to explore the intricacies of the text and your thinking about it.  You might assume a degree of unfamiliarity in your readers--either because they haven’t read the text that you are working with, or because, even if they have, they won’t have read it in the particular ways that you have.  In other words, always explain fully how you want your readers to understand what you quote.

Be sure to organize your essay in terms of a point that you are making--your thesis.  Your thesis needs to be specific to your essay--no other writer could articulate exactly the same point, because it is necessarily linked to the particular representations you are interpreting and to how you have chosen to frame your thinking (your interpretation) of those representations.  (However, please don’t think that you have to express something more definite than you are ready to.)  As you revise, ask yourself whether or not you have made the connections between each part of your essay and your thesis (or larger/main point) explicitly clear for your readers.  Remember that a thesis is not merely an introductory statement of your point; it is an understanding that you develop through your discussion and, hence, it needs to be found throughout your essay.  If your process as a writer resembles mine at all, your thesis will emerge for you as you draft.  Your job, once you discover your thesis, is to develop and to organize (or arrange) your essay in ways that foreground your thesis.  Every part of your essay

should be connected to your thesis: as you revise, ask yourself if you have articulated fully how

each part of your connection connects with (or builds) your thesis.  These connections need not 

merely restate your thesis exactly (that’s boring); a thesis accumulates—like a snow ball, accruing detail, breadth and dimension as you roll it along.

Some guidelines:

Don’t research the text or its author for this particular assignment.  Such research, while certainly useful in itself, will not facilitate the learning goals for this assignment, in particular your practice in identifying local instances of language and form and in composing those observations into a larger interpretative thesis.

Don’t waste space with grandiose introductory remarks.  Get to your specific point in your first sentence.  The rest of this very short essay should consist of close examination (close reading) of specific/local uses of language: diction (the kinds of words used), figures (e.g., metaphors, similes, personification, etc.), syntax (i.e., sentence forms such as questions or commands, or sentence variety, etc.).  You might also think about the overall form of the text, considering such things as organization or arrangement—why does the writer include what he does and why in this particular order?  What is included and what is not included in the writer’s representations?

Invent a title that introduces your particular interpretative thesis.

Use MLA format: in-text citations and a “Works Cited” page (yes, even for one text); page numbers; no separate title page. 

Be sure to allow sufficient time for final editing and proof-reading, after you have finished revising.  Remember that you also must proof-read both your citations/quotations carefully and your "Works Cited" page.  It’s easy to make errors when transcribing someone else’s language.  

English 152W: 1M3WA

Works of American Literature: A Course for Nonmajors

Fall 2009

Research Assignment

Annotated Bibliography w/Essay

Due: W, 10/21, in class

Through reading, talking about, and writing about a selection of non-fiction prose, fiction, and poetry, we are thinking about how language makes imaginative claims on “America” from the earliest beginnings of the European colonies that would eventually become the United States of America through to our contemporary historical period.  In this small research project, I want you to consider how 3 other thinkers have thought and written about one of our authors as an American writer.

Choose one of the following writers: William Apess, Nathaniel Hawthorne, Ralph Waldo Emerson, Walt Whitman, Mark Twain, or James Weldon Johnson.  Look at several possible sources, choosing 3 that discuss the writer within the context of American literature and/or American history, or that discuss the writer’s own relation to being an American.  How do the sources represent the writer as an American writer?  Do you notice explicit or implicit claims about what it might mean to write in America, to write as an American, and to represent imaginatively a social world in and of the United States?  
For this small research project, you will need only 3 sources, but sources that are substantive enough for you to get into a conversation with them.  These sources should all be scholarly sources.  What constitutes a scholarly article or book?  The simple answer: attention to sources, to what others have to say on the topic.  Such attention is usually evident in notes, in a Works Cited list or Bibliography, and in the discussion.  You may include at most one Web Site, but only if you can identify an author or authors for the ideas and language of the Web Site. (Note: scholarly articles that are available in electronic form are not Web Sites.)  The scholarly sources that you find will likely be published in journals or as books—if your sources are books choose and focus on one chapter.  It’s more important to read carefully, closely, analytically, interpretatively for this assignment, than it is to read widely.

Drafting your Annotated Bibliography

If you are unfamiliar with annotated bibliographies, look at a couple of examples in the library.  (See Ref Z8000.)  After looking at some examples, however, remember that you still need to follow the particular guidelines for annotations, given below in this assignment.  Although many annotated bibliographies may be mostly summary, your annotations should do more than merely summarize the sources.

Use MLA guidelines to list your sources alphabetically, following MLA format for a “Works Cited” page.

After each citation, write a brief annotation (a short paragraph of 5-10 sentences, probably from ½ to 1 page).  In each annotation, discuss the source.  








Please turn over.

NOTE:  For this bibliography, your annotations will extend beyond mere summary.  You will need to interpret each source and discuss how it discusses the writer and what it offers to your thinking about the writer.  What particular approaches to reading, interpreting and understanding the writer and his work are evident?  What aspects of history, literary study, biography, theory, etc. does the source use as its lens or frame in its discussion?  What connections, if any, are made between the writer and other writers, and between the writer and his historical context?  What effects do larger social, historical, political, cultural or literary contexts have on the way that the writer is seen or understood?  Describe what the particular source offers your thinking, how it seems to fit in relation to your other sources, and what ways of thinking seem to shape its approach to the writer’s work.  When possible, try to identify how a methodology, a set of theoretical assumptions, or an interpretive approach shapes what the source has to say about the writer.  
Drafting your Brief Essay

After you have drafted your annotations, write a brief essay (of approximately 3-4 pages) in which you describe what you have learned by undertaking this small research project.  Here are some questions to consider as you draft this brief essay:  How have others thought about the writer whom you are investigating?  Can you characterize your sources in relation to one another?  What ways of thinking (methodologies and theories) seem to define, to drive, to develop, or to limit the thinking about the writer? (This is obviously a very small amount of research, but you may speculate cautiously based on what you are seeing in these 3 sources.)  Are there ways that your research might inform your thinking even when it does not directly address your specific focus?  Can you suggest future topics for research?
Important:  As is true for your annotations, your essay should not merely summarize your research; nor need you come to any definitive conclusions or answers.  Do not think of your essay as that ubiquitous and next-to-useless school genre, the “research essay,” or “research paper” in which students merely summarize what others have said.  In contrast, you might think of your essay as an opportunity to describe how your thinking and understanding of the writer and his writing develop in relation to your research.  Your essay is where you should take stock of what you have learned through this small research project.  Remember that an opportunity to think or learn about your topic may arise as much from reading against the grain of your sources as from reading with the grain of them, and as much from when your sources do not explicitly discuss your topic as from when they do.

Remember: Carefully edit and proof-read your final annotated bibliography and essay, including all of your citations.  It is very easy for any of us to make errors in transcribing words.
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