I. Header. The first page must include the proposed course's number and title, the name and email address of the primary contact person, and the date the proposal was approved by the department.
Course number and title:  Economics 102, Introduction to Microeconomics

Primary contact:  Prof. Elizabeth Roistacher,  Elizabeth.Roistacher@qc.cuny.edu
Date proposal approved by Department of Economics:  March 25, 2010 (Curriculum Committee: March 18, 2010)
II. Criteria for Perspectives Courses

Justification

Please describe how the course will address criteria for Perspectives on the Liberal Arts and Sciences courses. 
Be sure to include an explanation of the course’s specific learning goals for students to make a connection between these and the general criteria for Perspectives courses. 
1. Be designed to introduce students to how a particular discipline creates knowledge and understanding. (Address how, in the discipline (or disciplines) of the course, data and evidence are construed and knowledge acquired; that is, how questions are asked and answered.)
Economics 102 introduces students to the concept of scarcity and the subsequent need to be concerned with the allocation of scarce resources to meet the needs of individuals and society.  It also introduces students to an “economic way of thinking,” in which decisions are based on comparing marginal benefits and marginal costs.  This leads to rational decision-making.  While this type of thinking does not necessarily guide all behavior, much economic behavior does follow it.  This type of decision-making is relevant to household decisions in terms of allocating two scarce resources: their incomes and their time.  It is relevant to business activity as firms attempt to maximize profit. (The social outcome of this pursuit depends on the nature of the market place—whether there is a tendency toward competition or monopoly.)  And this same decision-making framework can be applied to the actions of government, whether one accepts a model in which government tries to maximize a “social welfare function” or whether one accepts a model in which elected officials and government bureaucrats have an objective of maximizing their own benefits.  

The learning goals indicate how introductory microeconomics creates knowledge and understanding: 

I. Quantitative Reasoning Skills

a. Understand how to read and interpret graphs.

b. Understand simple economic modeling and the role of assumptions.
II. Critical Thinking Skills

a. Understand the role of assumptions in arguments (in particular, rational behavior).

b. Understand that individuals and businesses respond to incentives.

c. Apply economic analysis to evaluate household and business decision-making.

d. Apply economic analysis to evaluate specific government policy proposals.

e. Compare two or more arguments that have different conclusions to a specific issue or problem.

III. Lifelong Learning Skills

a. Know how to locate and use primary data sources (e.g., GDP, federal budget).
b. Understand and evaluate current economic events and new economic ideas  (e.g., impact of minimum wage, impact of solar technology on demand for and price of other energy sources, impact of co-payments on demand for health care).

As a discipline, economics is more reliant on quantitative tools than the other disciplines in the social sciences due to its use of mathematical models (very simple ones at the 102 level) and graphic analysis, as well as its use of government data series.  However, the “economic way of thinking” relying on rational behavior, decision-making on the margin, and responses to incentives is a paradigm that can be applied to other social sciences, in particular political science and sociology.  The lifelong learning skills help to prepare students to be effective in their own personal and work lives and in their role as citizens.
2. Position the discipline within the liberal arts and the larger society.

Economics 102 introduces students to economic institutions and concepts that affect their lives every day.  Given how important economic understanding is to being an informed citizen, this course addresses themes that should be an essential part of Queens College’s General Education curriculum.  It contributes to the liberal arts curriculum by giving students knowledge of the structure of the economy and the tools to evaluate the role of government.  The methodology of economics can be used by students to understand human behavior and societal institutions that are central to the other social sciences, in particular, political science, urban studies, and sociology.  An understanding of economics can also enhance students’ understanding of the historical evolution of cities, the nation, and the world.  The course allows students to place economic behavior and policy within the broader context of society as a whole.
In addition to being able to apply the same kind of thinking to other social sciences, the substantive (as opposed to methodological) relationship of economics (and Economics 102) to two other social science disciplines evolves in specific parts of the course.  The theory of consumer behavior (how households and individuals make decisions) is illustrative of the differences/similarities between economics and sociology.  (For example, the economic model relies heavily on the model of “homo economicus” as a rational decision-maker.  Sociology can help to explain in what ways behavior differs from this basic model.) The study of the role of government illustrates similarities and differences in the way economists and political scientists view government action. For instance, both disciplines now use similar models of voting behavior.  On the other hand, the economic analysis of the role of government (dealing with market failures) is a different perspective from that of Political Science 100, which looks at the Constitutional and ideological foundations of American government. Economics 102 also evaluates differences in comparative economic and political systems (market-based vs. socialized). Moreover, many aspects of the current structure of the economy benefit and link to a study of history (for example, the nature of the British economic and political system in the days of Adam Smith and The Wealth of Nations).  In other words, Economics 102 is enhanced by, and enhances, the study of other social sciences.

3. Address the goals defined for the particular areas of knowledge the course is designed to fulfill. 

Economics 102 fulfills the criteria for the Analyzing Social Structures (SS) Area of Knowledge and Inquiry. It addresses the organization and operation of economic systems, both market and command societies.  It introduces students to the concepts, methods, theories, and tools of economic analysis.  It gives students tools to evaluate the impact of government policy on the functioning of markets and on influencing the behavior of individuals and firms.  It provides insight into economic problems, which are linked to social problems (causes/consequences of economic and social inequality) and political issues (relative power of economic actors within the political process, e.g., corporations and special interest politics).
The course also emphasizes the United States (US) Context of Experience.  The course is grounded in the structure of the US economy and government with particular emphasis on those activities and agencies of government that shape the economy. 

4. Be global or comparative in approach.  While Economics 102 is grounded primarily in the operation of the U.S. economy, it addresses the role of the US economy in the international economy and also considers alternative economic systems.
5.  Consider diversity and the nature and construction of forms of difference.  A number of sections include as a topic “income inequality and poverty.”  All sections address the general question of how income is distributed.

6. Engage students in active inquiry. Active inquiry takes the form of homework assignments that require application of tools to evaluation of policy and examination of government data. Most sections now use Aplia, a computer-based system that provides students with a significant amount of practice in using economic tools of analysis.  Some sections engage students through the use of clickers with which students are asked to respond to questions raised in class.  One section uses Second Life, a virtual world, to have students actually participate in an economy.
7. Reveal the existence and importance of change over time. The role of technological change which is a pervasive theme in microeconomics (and economics in general) emphasizes the importance of change over time.

8. Use primary documents and materials. Primary sources in Economics 102 are government data series.  Students learn to locate and use government data series to understand the state of, and trends in, the economy.   Some instructors require readings from such primary sources as Adam Smith’s The Wealth of Nations (1776) and other material from the history of economic thought. Such readings are not a significant part of Economics 102 and vary with the instructor.
III. Course Materials, Assignments, and Activities

Please provide an annotated list of course readings and descriptions of major assignments or exams for the course, as well as distinctive student activities that will engage students in working toward the course goals discussed in the course description and/or justification.

Please include the author and title for each reading or text, along with a short description providing information about how the reading will contribute to course goals.

Each semester the Department of Economics offers about twelve sections of Economics 102.  A number of different introductory microeconomics textbooks are used.  Fulltime faculty members select their own textbook; adjuncts select from an approved list. The textbook is the primary source of reading for the course.  The textbooks most frequently used are authored by Gregory Mankiw (Principles of Microeconomics) and Campbell McConnell, et. al., (Microeconomics:  Principles, Problems, and Policies).  These introductory texts cover very similar terrain, and, regardless of their titles, do address principles, problems, and policies. The books all cover an overview of the economy, supply and demand, the theory of consumer behavior, the theory of the firm, international trade, and the role of government.  They all provide applications of theory and rely on graphic analysis.  They also have mathematical refresher chapters as well as introductions that emphasize the “economic way of thinking.”  Instructors add readings either from economics journals that are accessible in content for students in an introductory course, or from newspapers (in particular, The New York Times and The Wall Street Journal) or magazines. A major source of readings that keeps the course current is The Economists’ Voice, an electronic journal (Berkeley Electronic Press) with articles by prominent economists presenting accessible arguments on current economic issues. (An example: “Should Banker Pay Be Regulated?” by Steven N. Kaplan.)
Homework assignments are essential tools in developing student skills and understanding.  These assignments require basic mathematical knowledge and good graphing skills.  In order to increase the amount of homework that can be assigned, instructors use online homework systems such as Aplia.  Assignments include questions that test understanding of basic concepts, mathematical problems related to consumer and producer decision-making, use of graphs to evaluate changes in economic variables in the market place and as a result of government intervention.  They also include questions applying economic analysis to evaluate news articles. In some instances, articles contain erroneous statements that often appear in discussions of the economy, and the assignment is designed to help students identify such errors.
Exams involve problems that require recognition of concepts, ability to translate problems into graphic analysis, and mathematical problem-solving. The exams test for institutional knowledge, knowledge of basic concepts, and analytical skills.  Even when multiple choice questions are employed, these require students to be able to utilize their quantitative and analytical skills.

Readings, homework, and exams all work together to help students hone their knowledge and analytical skills to understand the structure and organization of the economic system and the mechanisms and nature of government intervention in the economy.  The skills honed are applicable to other social sciences and to allowing students to place economics within the broader structure of the liberal arts.
IV. Assessment

Perspectives courses must be recertified every five years, and we are seeking ideas for how to best carry out this assessment.  What forms of evidence that the course is meeting its goals as a Perspectives course would be appropriate to collect for this course during the next five years?  How would you prefer assessment to be conducted?  How might evidence of effective teaching and student learning be collected and evaluated?

Because many sections of this course are offered each semester, the first step in assessment is to be sure that all sections are meeting the requirements of Perspectives in the Arts and Sciences, specifically, Analysis of Social Structures.  This is done by collecting syllabi several weeks before the start of the semester to be sure that instructors are complying with guidelines in terms of nature of textbook, reading, and homework assignments.  This is an assessment of inputs.  If syllabi are not in compliance, instructors will be required to remedy prior to the start of classes.

Assessment of outcomes:  Economics 102 will be assessed by requiring students to complete an assessment instrument that is the same for all sections and separate from the final examination.  It is directed at the specific learning objectives outlined in Section II above.  The assessment instrument will test for comprehension of basic concepts and for application of these concepts in understanding how households and firms behave in the private economy, how government intervenes in the economy, and how households and firms respond to these interventions.  The assessment test will also test students’ ability to evaluate competing arguments. The assessment instrument will count for up to 10 percent of the final grade.
V.  Administration
What process will your department develop to oversee this course, suggest and approve changes, and conduct assessment?  Who will be in charge of this process?  Also indicate whether the course will be primarily taught by full-time or adjunct faculty, or by a combination of the two types of instructor.

Administration of Economics 102 and the assessment project is overseen by a lead instructor who is responsible for reviewing syllabi and for the construction of the assessment instrument.  The Department’s Curriculum Committee has general oversight. All instructors will be provided with background on PLAS so that they will understand its interdisciplinary, pedagogic, and cultural goals.  New instructors will be asked to submit their syllabi for approval several weeks prior to the start of classes to the extent that they are hired sufficiently in advance.  Adjunct instructors will be given a basic syllabus and will be required to select their textbook from a short list.  
The course is taught by a combination of full-time and adjunct faculty.  
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